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The Comparative Education Society of  Hong Kong
The Comparative Education Society of Hong Kong (CESHK) 
was founded in 1989.  Membership of the society is drawn 
from educational institutions in Hong Kong and the Asian 
region.  The CESHK provides a forum for the exchange of views, 
development of partnerships, and shaping of new initiatives. 
The society is a member of the World Council of Comparative 
Education Societies (WCCES), and its officers have contributed 
to the functioning of that body.  In the process, this work has 
given Hong Kong visibility within the wider arena. Among the 
activities of the CESHK is the annual conference.  Through 
this, and other activeties such as seminars, workshops and the 
society publication, the Comparative Education Bulletin, the 
CESHK brings together scholars across institutions.  The CESHK 
has organized and will plan to have more study tours to enrich 
members' experiential learning of comparative education in the 
region.
CESHK is a member of the World Council of 
Comparative Education Societies
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of activities, such as seminars, conferences, and study visits. 
Members	enjoy	a	20%	discount	on	books	published	by	 the	
Comparative	Education	Research	Centre	at	 the	University	of	
Hong Kong, and a reduced registration fee for the WCCES's 
World	Congresses	of	Comparative	Education.	Subscription	fees	
for	2007	are	HK$150	(HK$100	for	students).
The CESHK is a member of the 
World Council of Comparative Education Societies 
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education	 in	 international	educational	development,	 four	of	 the	six	
articles in this issue of the Comparative Education Bulletin do indeed 
coalesce	around	major	issues	in	educational	development.	But	before	
offering	a	brief	 introduction	to	those	papers,	we	should	note	that	 it	





Uncommon Goals: Histories of the World Council of Comparative Education 







The	four	articles	 that	 focus	this	 issue	on	concepts	and	issues	 in	















Complexity	 theory’s	notion	of	 emergence	 implies	 that,	given	
a	significant	degree,	or	critical	mass,	of	complexity	 in	a	particular	
environment,	new	properties	and	behaviours	emerge	 that	are	not	
2contained	 in	 the	essence	of	 the	constituent	elements,	or	able	 to	be	
predicted	 from	knowledge	of	 initial	 conditions.	These	concepts	of	
emergent	phenomena	from	a	critical	mass,	associated	with	notions	
of	 lock-in,	path	dependence,	 and	 inertial	momentum,	 contribute	














what	 it	might	 take	 to	change	a	 system’s	 inertial	momentum	from	
an	ethos	of	 failure	 to	one	of	sustained	development	 is	massive	and	
sustained	intervention	at	every	possible	level	until	the	desired	change	
































Jana Zehle switches the focus from south-east Asia to east Africa 
in	her	assessment	of	school	failure	in	Ethiopian	government	primary	
schools.	She	identifies	some	of	the	usual	suspects:	the	long	distances	
between	home	and	school;	 the	 lack	of	 text	and	exercise	books	and	
stationery;	parental,	 teacher	and	student	discontent	with	conditions	
in	schools;	the	economic	and	social	challenges	faced	by	poor	families;	




maturational	development,	Zehle	highlights	 its	 importance	 in	 the	
field	of	 international	educational	development.	She	offers	a	critical	
























































and	sets	out	 to	 find	 the	reasons	why.	Lau	concludes	 that	concepts	




































bour	 [i.e.	between	 the	 two	universities].	The	 few	of	us	at	 the	
Chinese	University	of	Hong	Kong	got	 together	and	decided	to	







Building Comparative Education as an Institution
In Search of a Role Identity
Recalling	the	origins	of	the	CESHK,	Luk	(2005)	added	that	the	intellec-







concerned with education in Hong Kong was the Hong Kong 
Educational	Research	Association	(HKERA).	It	was	…	dominated	
by	quantitative	 researchers	who	 focused	on	 the	psychological	















strand and Chinese strand. However, if you look at the history of 
education	in	Hong	Kong	until	the	1980s,	there	have	always	been	



























Kong	with	a	 comparative	education	 focus	was	 in	 the	programme	
of	 the	postgraduate	diploma	 in	education	at	HKU.	By	 the	1980s,	















fessional interests in education. 
Consequently,	much	effort	was	directed	toward	the	 location	of	
comparative	education	as	an	alternative	and	 then	supplementary	






















Being	in	 its	 infant	stage,	 the	society	was	small,	constituted	by	a	
number	of	interested	scholar-teachers	and	some	of	their	research	

























approaching	 the	 transition.	The	CESHK	had	by	 then	 incorporated	
members	 from	other	 tertiary	 institutions,	and	 the	 third	President,	
Gerard	Postiglione	 (1994-96),	was	 an	American-born	 sociologist	
from	the	University	of	Hong	Kong	who	had	done	most	of	his	work	
9in	 the	 context	of	 comparative	education.	He	highlighted	 the	 role	















Functioning of the CESHK





Among the changes in education were those in the curriculum, in-
cluding	 the	 incorporation	of	new	subjects,	adaptations	 to	existing	





by	 teaching	 in	Cantonese	 (Cheng	2002).	 In	1999,	 the	new	govern-
ment	embarked	on	a	wide-ranging	set	of	reforms	of	the	primary	and	
secondary	education	systems	and	curricula	with	the	goal	of	adapting	













































and	cultural	 institutions	would	be	 interrupted	after	 the	handover,	
postcolonial	Hong	Kong	became	more	dynamic	in	presenting	a	trans-









than	contradiction	 to	 the	aspiring	effort	of	 the	Hong	Kong	Special	




local/culturalist and international outlook into the agenda-making of 
comparative	education.










colonialism as well as the recruitment of foreign and overseas-trained 
mainland Chinese and Hong Kong academics, was reflected in the 




























of general costs in Hong Kong.















to	 liaise	with	other	 scholarly	associations	of	 comparative	








highlighted	 the	 impressive	output	of	Hong	Kong	scholars	 in	 the	
prominent	English-language	and	Chinese-language	 journals	of	 the	
field, namely Comparative Education Review	 (Chicago),	Comparative 
Education, Compare, International Journal of Educational Development, 
International Review of Education, and Comparative Education Review 
(Beijing).	Hong	Kong	scholars,	Bray	pointed	out,	were	doing	much	to	
promote	the	visibility	of	Hong	Kong	itself,	and	also	mainland	China,	















of the conferences around the tertiary institutions in Hong Kong in 
order	to	promote	a	broad	sense	of	ownership	of	the	society.
The	society	has	also	benefited	 from	close	 links	with	 the	HKU’s	
Comparative	Education	Research	Centre	 (CERC),	 founded	 in	1994,	
which	serves	as	 the	society’s	Secretariat	and	hosts	 its	website	 (Bray	
2004).	Lee	Wing	On,	Mark	Bray,	Bob	Adamson,	and	Mark	Mason	
have	served	as	both	Directors	of	CERC	and	Presidents	of	the	CESHK,	
and	other	CERC	members	have	 served	as	officers	of	 the	 society.	
Emily	Mang,	the	CERC	Secretary	and	a	graduate	of	the	HKU	Master	






































tial	 for	 the	 field	of	 comparative	 education	 to	gain	 insights	 from	
neighbouring	locations,	and	have	demonstrated	that	it	is	not	necessary	






















Wong Suk-Ying all worked conscientiously to continue these activities 
while advancing their own visionary agendas for the society. Further 
synergies	and	international	visibility	were	achieved	by	Wong	Suk-Ying	
between	2005	and	2007	with	the	CESA	partnership,	achieved	through	














linked to individuals rather than the society. My involvement for 
a	time	in	the	editorial	board	of	the	Comparative Education Review 
and	Mark	Bray’s	involvement	in	the	WCCES	and	the	International 
Journal of Educational Development	 [as	 the	Corresponding	Editor,	
1983-90;	and	Editor	for	Asia	Pacific,	1990-2005]	were	cases	in	point.	
Some	of	the	scholarly	work	that	members	performed	for	compa-
rative education was mostly linked to the institutions. Academic 
papers	and	books	published,	websites	for	related	areas,	and	even	
visits	by	overseas	scholars	in	the	field	were	identified	as	the	fruits	










field of study in their institutions, and they may have some 





























Profession: An International Perspective.	Princeton:	The	Carnegie	Foundation	





of	Development,	and	an	Agenda	for	 the	Future’.	Comparative Education 
Bulletin	[CESHK],	No.3,	pp.2-7.	










Methodological	 Insights	 from	the	International	Schools	Sector	 in	Hong	
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(2007)	Common Interests, Uncommon Goals: Histories of the World Council of 
























interactions,	 i.e.,	 that	outcomes	 in	complex	systems	are	determined	














and	are	unpredictable:	 "Rather	 than	seek	to	undertake	 inquiry	 that	















































































institutional	 functioning.	 In	many	countries	 the	characteristics	














































emerges that are not necessarily contained in the system's constituent 
elements:
In	non-linear	systems	small	changes	in	causal	elements	over	time	
do	not	necessarily	produce	 small	 changes	 in	other	particular	
aspects	of	the	system,	or	in	the	characteristics	of	the	system	as	a	
whole.	Either	or	both	may	change	very	much	indeed,	and,	more-
over,	 they	may	change	 in	ways	which	do	not	 involve	 just	one	
possible	outcome	(Byrne,	1998,	p.14).
In	order	 to	reach	the	critical	mass	 for	change,	 interactions	between	
factors	of	change	are	important.	If	a	development	effort	(project,	policy,	
23
program)	 is	 failing,	 it	may	 therefore	be	 that	 it	has	not	attained	a	










many communities in which there is no usage for reading and writing. 
If	one	activity	or	agent	is	added	to	the	literacy	course,	say	newspapers,	
one	connection	is	made,	literacy-newspapers.	If	an	additional	element	
is	added,	say	religious	books,	 there	are	 three	connections:	 literacy-








which each interact in a non-additive fashion, some reinforcing, and 
some	reducing	 the	effect	of	 the	 initial	development	agent,	 literacy.	
The	combined	effect	of	these	interactions	is	not	necessarily	the	sum	of	
the	separate	effects.	It	may	be	greater	or	less,	because	the	interactions	








of	 the	 system.	Complexity	 theory,	 thus,	 emphasizes	 the	need	of	
understanding	of	each	actor’s	motivation	and	the	bounded	rationality	
of	 the	agents'	actions:	a	small	change	 in	 the	 initial	conditions	of	a	
system	may	exert	great	influence	on	the	subsequent	behavior	of	each	


















to	overcome	the	initial	condition	of	 inertia	(Mason,	2008).	Also,	 it	 is	
necessary	to	understand,	as	much	as	possible,	the	initial	condition	of	




Complexity	 research	has	 identified	a	number	of	qualities	 that	
habitually	are	manifest	in	a	complex	phenomenon	(Davis	&	Sumara,	
2006).	These	 characteristics	 include:²	 Self-organization:	 a	 system	











































a non-integrated way, and thus each activity reaches actors in a way 
that	precludes	 the	maximum	effect	of	 interaction	between	 factors	
































effectiveness	of	development	efforts	 is	dependent	of	 the	 integrated	
effort	 of	many	development	 activities	within	 the	 same	 society.	
Instead	of	"thinning	out"	activities	(i.e.,	proposing	one	service	to	each	








































Finally,	 recent	development	 "miracles,"	 such	as	 the	unprecedented	
economic	growth	in	certain	Asian	countries	has	shown	that	a	rapid	









1. The mathematical formula is yn	=	½(n2	–	n),	 in	which	(yn)	is	the	number	of	
possible	connections	associated	with	a	given	number	of	elements	or	agents	(n).
2.	See:	Davis	&	Sumara	(2006)	and	Morrison	(2002).
3.	The	positive	feedback	can	lead	to	 inertia	 (no	health	program,	 insufficient	
nutritional	 intake	of	 learners,	 low	participation	and	 low	outcomes),	or	of	
dynamic	change	(health	program	in	place,	better	nutritional	status	of	learners,	
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Cultural Tradition in the Lao PDR and the Development 




In the last three decades, after the communist regime gained power in 1975, 
the education system in Laos has been facing a number of problems. However, 
in 1987 the education system was redesigned and was given a high priority 
in the general schemata. This paper documents the processes and outcomes 
of four training sessions held in two provinces between July to November, 
2007, under the aegis of the joint partnership between Aide et Action and the 
Ministry of Education of Laos. In general, positive outcomes were noted at the 




socialist	 republic	 communist	 state	 in	 southeast	Asia,	bordered	by	
Myanmar	(Burma)	and	the	People's	Republic	of	China	to	the	north-
west,	Vietnam	to	the	east,	Cambodia	to	the	south,	and	Thailand	to	the	











Education System in Laos
Considerable	efforts	were	made	after	1975	to	extend	elementary	educa-
tion	to	all	ethnic	groups	and	consequently	an	adult	literacy	campaign	








that	 time	 improvements	have	 taken	place	 in	 the	education	system	














girls and ethnic minorities.
The Rationale behind the Partnership Project
It	 is	widely	acknowledged	that	the	environment	and	experiences	of	
children,	particularly	in	the	first	years	of	their	lives,	have	a	profound	


























with various sectors for giving young children a good start in life.























































































































The Training of Pre-School Teachers 
Forty	participants	were	selected	from	the	PSEL	and	non	PESL	villages	
of	the	2	provinces	of	Champassak	and	Oudomxay.	The	training	was	























training were useful and successful. They noted that they felt confi-























































development	of	 the	 child.	Thus,	 it	 is	 emphasized	 that	 the	 child	
cannot	be	helped	in	isolation	but	within	the	context	of	her/his	family,	
community and society at large. 









revealed and this led to further discussion. The local trainers were 
vocal	in	their	appreciation	of	the	opportunity	as	they	rarely	have	the	
chance	to	receive	staff	development	trainings.




















childhood	activities”,	55%	said	 this	 is	wrong	prior	 to	 training,	 this	
retrogress	to	85%	that	believe	this	to	be	true	at	the	end.
In	 terms	of	decision	making,	 a	 rise	 from	60%	 to	 85%	of	 the	
participants	believed	that	“parents	should	always	make	decision	for	

































participate	 in	early	childhood	activities,	at	 the	end	of	 training,	15%	



















Views of the Participants
On	the	whole,	according	to	the	participants,	 the	ECCE	training	was	





































to	be	 further	analyzed	 in	as	much	as	 they	have	big	 implications	 in	
the	process	of	 implementing	community	based	ECCE.	This	 is	 true	
given	 the	 irony	 that	 the	actors	 involved	will	 be	 teachers,	 school	
administrators and key community leaders and officers of various 






Bernard,	A.	(2005),	Global Monitoring Report: East Asia Regional Analysis.
UNICEF	 (2004),	Working towards best practices: Regional experience on inte-
grated approach to early childhood: Six case studies.
39
School Failure in Ethiopian Government Primary Schools:
A Critical Analysis of the Learning Model upon which 
Formal Instruction Is Based
Jana Zehle
University of Leipzig and University of Addis Ababa
ABSTRACT
Students dropping out of schools are a widespread phenomenon in primary 
schools in Ethiopia. Though the reasons for dropout varies from school 
to school, and from student to student there are certain factors have been 
identified as being common to most situations. There are long distances 
between home and school, lack of learning materials (for example exercise 
books, writing implements), discontentment with the school conditions, social 
and financial problems of the parents, ill-health and learning difficulties of 
the students. In spite of the alarming rate of dropout this problem is given 
insufficient attention by the national education policy as is evident in the 
published literature in this area. Particularly, the relationship between 
learning difficulties and dropout appears to have been insufficiently 
investigated so far. This paper argues that the learning model guiding learning 
practice at Ethiopian Primary Government schools, as well as a comparative 
depiction of the learning model delineated in this paper, indicates that the 
stake-holders should consider local underlying teaching-learning traditions 
and cultural habits more seriously when they plan practical investigations in 




very factors may also lead to learning difficulties. Learning diffi-
culties	manifest	themselves	in	low	achievement,	grade	repetition	and	
eventually	 in	dropout.	Students	dropping	out	of	schools	 is	a	wide-
















of needs are not identified and are left to fall. Most of the class 








































Teaching and Learning – models for the Ethiopian context
This	 section	deals	with	 the	deeper	 significance	of	 the	 last	 factor	
elucidated	above	–	“the	practice	and	pedagogical	methods	employed	













the teaching-learning situation in general and for the students with 
specific	learning	needs	in	particular.
Theoretical	models	are	are	generally	thought	to	be	drafts	to	stress	




drafts	of	 the	 teaching-learning	process	 to	 facilitate	 the	research	of	
school	 realities	and	could	possibly	be	subjective	descriptions.	The	
learning	models	described	here	may	be	 seen	 through	 the	 lens	of	
















However,	 there	 seems	 to	be	a	dualism	between	 the	 learning	
models.	The	first	and	the	second	learning	models	–	S-R-L	and	Instru-




















































by	Edelmann	 (2000).	 It	 implies	a	mechanical	way	of	 learning	and	











study	 conducted	by	Rosenthal	und	 Jakobsen	 (1971)	 established	
















view of their own future rather astonishing. This short “cultural-
anthropological	excursion”	is	important	for	understanding	more	clearly	
the	interaction	and	methodology	employed	in	the	classroom	and	the	
















is	 important,	 the	process	of	arriving	at	 the	product	 is	not…”	(Plass	
1998,	p.310).	Although	“participation“,	“active	learning“	and	“student-
centred teaching“ are mentioned in the guidelines of the Ministry 
of	Education	(MOE	2003	[4]),	 they	are	rarely	observed	in	practice	as	













actually	happened	was	 that	 teachers	 lectured	 to	 these	students…”	
(Poluha	2004,	p.117).	
The Need for a New Learning Model
In	a	Constructivist	point	of	view	it	is	believed	that	man	is	structurally	
defined	–	 it	 is	not	external	 stimuli	but	his	 internal	 structure	 that	
decides	his	behaviour	and	his	actions.	The	individual	internal	structure	






of	an	epistemic	 structure	and	 through	 the	heuristic	methodology	
45
of	discovering.	They	are	 intrinsically	motivated	to	solve	a	problem	





can	be	characterized	as	Learning	 II.	The	 individual	 learns	 to:	“…
seinen	Handlungs-	und	Erfahrungsraum	in	einer	bestimmten	Weise	











A More Comprehensive New Model
The	theoretical	and	practical	 teaching	at	Ethiopian	Government	Pri-
mary schools and the learning model which guides the teaching 
process	 is	based	on	an	orthodox	 ideology.	Accordingly,	 the	aim	of	








































The	critical	description	of	 the	 learning	model	guiding	 learning	
in	practice	at	Ethiopian	Primary	Government	 schools,	 as	well	 as	
the	comparative	depiction	of	my	 learning	model	 indicates	 that	 the	
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Non-Chinese Researchers Conducting Sensitive 




This paper addresses some fundamental methodological and ethical issues 
confronting Non-Chinese researchers undertaking research in Hong Kong 
Chinese society. Among other things, it considers the following: sampling 
issues; problems pertaining to data collection; and the challenges of data 
interpretation. While the issues are by no means unique to Hong Kong, 
there are a number of matters related to outsider research that require special 
attention in the Hong Kong Chinese context, even when the researchers may 
be acquainted with both the context and the participants. The authors argue 
that sensitivity and flexibility need to be built into the research design in order 
to arrive at reliable, valid and truthful findings.
Increasingly,	educational	researchers	are	beginning	to	 investigate	a	
wider	range	of	 topics	 to	enhance	 their	understanding	of	 the	many	
issues	that	affect	not	only	teaching	and	learning	but	also	a	burgeoning	
body	of	more	variegated	topics.	The	 investigation	of	 issues	related	














zation	of	both	 the	studies	 reveals	 striking	similarities	and	 indeed	
unlooked-for contradictions in the realm of research methodology and 
the	more	complex	world	of	conducting	research	 in	a	culture	that	 is	
dominant yet not our own.

















Hong	Kong	 is	one	of	 the	most	densely	populated	areas	 in	 the	
world	and	the	mid-2006	census	puts	the	population	close	onto	7	million	
people.	95%	of	the	population	are	ethnically	Chinese,	mainly	of	Han	
origin. Han Chinese residents generally refer to themselves as Hèung 
Góng Yàhn	and	are	often	referred	to	as	Hong	Kong	Chinese	people.	
Non-Han-Chinese	 individuals	born	 in	 the	area	are	also	 technically	





quite	conservative,	and	continue	 to	be	strongly	 influenced	by	 the	
two	predominant	 traditional	Chinese	philosophies,	Confucianism	
and	Taoism	(Hsu,	1985,	1995;	Wilson,	Greenblatt,	&	Wilson,	1977).	
Confucianism	 requires	 that	 social	 order	be	maintained	 through	
conformity to the Rule of Heaven, and demands collective uniformity 
in	terms	of	ideas	and	behaviour	(Ho,	1994;	Yang,	1959).	According	to	





































and	allows	 for	 the	 inclusion	of	 topics	 that	might	not	ordinarily	be	
thought	of	as	‘sensitive’	to	be	addressed	by	researchers.	It	also	brings	to	
the	surface	the	responsibilities	researchers	have	to	their	institutions,	as	










of issues and discussing the nature of sensitivity in each of them, 
and offering some of the strategies that were used to address these 
sensitivities.
There	appears	 to	be	 little	equivocation	 that	 the	definition	of	a	
‘sensitive’	research	topic	 is	dependent	on	both	context	and	cultural	















This	discussion	highlights	 the	 fact	 that	 studying	 ‘sensitive’	
topics	creates	both	methodological	and	technical	 issues	 for	 the	re-
searcher.	According	to	Lee	(1993),	these	issues	may	include	(1)	concep-













































On	 the	other	hand	he	has	 lived	 in	Hong	Kong	 for	more	 than	 two	
decades which makes him, on one level, an insider to the social mores 































ground items of which two items were dedicated to contact with TG/
TS individuals where that contact occurred in Hong Kong or overseas, 
or	both.	The	other	background	items	included	familiarity	with	terms	
related to transgenderism in the Chinese language, an evaluation 
thermometer,	and	items	related	to	etiological	and	biological	essentialist	
beliefs.	The	demographic	data	collected	in	this	study	included	gender,	
age, educational level, and religiosity, among others. The instrument 





























schools were chosen as case studies. The schools were selected on 
55

















Understanding that ‘yes’ may mean ‘no’
Hong	Kong	schools	are	relatively	unexposed	to	the	concept	of	being	
research sites. Therefore, the first hurdle that we faced was that of 




with	us	or	her	principal.	However,	deference	 to	 those	higher	 in	an	
administrative/organizational echelon and the necessity “saving face” 
























the school hierarchy that we dealt with in the course of our study and 
we	list	some	of	these	below.
First,	 though	the	participation	of	 teachers	was	 to	be	voluntary,	
it	transpired	that	in	some	cases	it	was	not	so	much	that	we	obtained	



















































of	 information	that	 they	offer	 in	one	 language	(usually	 the	first)	 to	
another	(Li,	1999).	In	our	study	almost	all	the	participants	were	Can-





strategies	had	to	be	built	 into	our	design.	 In	some	cases	 there	were	





















































with	a	 sociolinguistic	 frame	of	 reference	 that	was	quite	different	
from	our	own.	As	non	Cantonese	speaking	researchers	conducting	
quantitative	research	 in	 the	Cantonese	 language,	one	of	 the	critical	































form a clearer understanding of the issues at stake.
Implications for Research and Practice
One	of	 the	first	 implications	that	arose	from	our	studies	 is	a	 funda-
mental	need	for	researchers	to	conduct	studies	that	provide	contextually	
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Socio-political Forces and Intended, Resourced and 
Implemented Curricula: Chinese Music in Hong Kong 




This paper¹ is a study of the nature and extent of Chinese music in junior 
secondary schools in Hong Kong and Taipei (City), and investigates the im-
pact of socio-political forces on curricula in the two places. It investigates the 
syllabuses, textbooks and teachers of Chinese music education; identifies the 
socio-political and/or cultural forces that have influenced the design of music 
syllabuses and textbooks and the teaching of Chinese music; examines the 
roles and status of Chinese and non-Chinese elements in the curricula; and 
assesses the similarities and differences in outcomes in the two cities. During 
the period covered by this study, the music taught in Hong Kong and Taipei 
junior secondary schools was predominantly non-Chinese, and in particular 
Western. The paper aims to explain the reasons for this situation, and the 


















During	the	period	covered	by	this	study,	 the	music	 taught	 in	Hong	
Kong	and	Taipei	 junior	secondary	schools	was	predominantly	non-
Chinese,	and	 in	particular	Western.	The	paper	aims	 to	explain	 the	


















Research Questions and Focus





research	question	addressed	 in	 this	paper	 is	–	What	socio-political	
forces	have	determined	the	nature	and	extent	of	Chinese	music	in	the	
music	curricula	of	junior	secondary	schools	in	Hong	Kong	and	Taipei?













ships	between	 the	 three	 focus	 levels	 in	 the	 research	are	 shown	 in	
Appendix	2.

















very efficient infrastructure and a laissez-faire government, unlike 
that	of	Taiwan	which	exercises	strict	control	over	many	aspects	of	





and	globalization,	Western	 influences,	 and	 the	educational	back-
grounds of the curriculum designers. However, whereas Hong Kong 
has a great deal of ethnic homogeneity, this is not the case in Taiwan. 
The	political	factors	are	different	 in	the	two	places:	Hong	Kong	had	





to	remain	independent	from	China,	 its	political	 instability,	 its	 lack	of	
connections	with	China,	and	various	 local	characteristics	 (Minnan,	
Hakka,	local	aborigines).
The	 same	socio-political	and	economic	 factors	 influenced	 the	
design	of	the	intended	curriculum	and	the	resourced	curriculum,	but	




















reported	by	one	of	 the	designers,	 the	framework	of	 the	CDC	(1983)	





find	a	specific	and	unique	place	 in	 the	 international	world	rather	
than	relying	on	China	or	maintaining	relationships	with	China.	As	
a	result,	many	governmental	official	decisions	are	influenced	by	the	














Second,	 the	music	syllabuses	affords	great	 flexibility	 to	music	
textbook	designers,	publishers,	and	 teachers	 to	choose	 the	nature	
and	extent	of	Chinese	and	non-Chinese	music	 in	 their	 textbooks	or	
teaching.	Music	teachers	can	create	their	own	unique	music	curriculum	




designers and teachers to select what they like according to their 
67
abilities,	strengths	and	limitations,	the	social	and	political	environment,	
and	 the	school	environment.	However,	 the	way	 in	which	 textbook	
designers	 interpret	 the	official	music	syllabus	has	a	great	 influence	










and interest in teaching Western music than in teaching Chinese music 
because	 their	basic	music	education,	 teacher	 training,	and	social-
political	environment	have	been	mostly	influenced	by	Western	culture.	
It	 can	be	seen	 from	the	above-mentioned	 factors	 that	 the	 two	








and music teachers. This will need further study in the future. 
Finally,	the	semi-structured	interviews	with	the	music	syllabuses	










to give guidelines and instructions to the readers on a way to follow, 
rather	to	tell	 them	how	and	what	to	teach.	Consequently,	 this	 ‘root’	






























the intended curriculum and design a curriculum according to their 
students’	abilities,	schools’	environment,	and	their	own	abilities	etc.	
Therefore,	 the	resourced	curriculum	takes	a	 ‘neutral	or	central’	road	
between	the	other	 two	curricula.	 It	 interprets	 the	abstract	 intended	
curricula	in	a	more	realistic	way	and	provides	more	information	and	
choices	for	teachers.	In	this	way,	the	nature	and	extent	of	the	contents	of	
the resourced curriculum are much more than the intended curriculum, 
and	the	nature	and	extent	of	 the	contents	of	 the	 implemented	curri-
culum	depend	on	the	abilities	and	preferences	of	teachers.
Socio-political Forces and the Implemented Curriculum































sections in relation to the intended and resourced curriculum have 





of Western music training, and are more familiar with Western music 
than	Chinese	music.	Chinese	music	seems	not	 to	be	accepted	and	
appreciated	by	either	Hong	Kong	or	Taipei	music	teachers.	However,	







teachers are written with Chinese lyrics. Therefore, if songs which 















and	 listening	 to,	and	reading,	Western	music.	Consequently,	 they	
lack	interest	in,	and	have	poor	knowledge	of,	Chinese	music.	Because	
teachers	lack	confidence	and	interest	 in	teaching	Chinese	music,	stu-































of the Chinese, Hongkongese, and Taiwanese. The researcher thinks 
they	are	critical	because	they	are	the	basis	and	the	‘root’	of	the	socio-







helped	 the	researcher	 to	 identify	and	classify	 the	 forces	which	 in-
fluenced	the	education	systems	of	Hong	Kong	and	Taipei	 into	three	
main	categories,	social/cultural,	political,	and	economic,	at	 the	very	
























Chinese and non-Chinese elements in music curricula in Hong Kong 
and	Taipei.
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The World Council of Compara-
tive Education Societies (WCCES) was 
established in 1970 as an umbrella 
body which brought together five 
national and regional comparative 
education societies. Over the deca-
des it greatly expanded, and now 
embraces three dozen societies.
This book presents histories of 
the WCCES and its member socie-
ties. It shows ways in which the 
field has changed over the decades, 
and the forces which have shaped 
it in different parts of the world. 
The book demonstrates that while 
comparative education can be seen as 
a single global field, it has different 
characteristics in different countries 
and cultures. In this sense, the book 
presents a comparison of comparisons.
The Editors: Vandra Masemann is a past WCCES President and Secretary 
General. She has also been President of the US-Based Comparative and 
International Education Society (CIES), and of the Comparative and Inter-
national Education Society of Canada (CIESC). Mark Bray is also a past WCCES 
President and Secretary General. He has also been President of the Com-
parative Education Society of Hong Kong (CESHK). Maria Manzon is a member 
of the CESHK and has been an Assistant Secretary General of the WCCES. 
Her research on the field has been undertaken at the Comparative Education 
Research Centre of the University of Hong Kong.
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Publishers: 
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This book responds to the growing unease of 
educators and non-educators alike about the 
inadequacy of most current educational systems 
and programs to meet sufficiently the demands 
of fast changing societies. These systems and 
programs evolved and were developed in and for 
societies that have long been transformed, and 
yet no parallel transformation has taken place 
in the education systems they spawned. In the 
last twenty years or so, other sectors of society, 
such as transportation and communications 
systems, have radically changed the way they 
operate, but education has remained essentially 
the same. There is no doubt: education needs to 
change.
To those ready to accept this challenge, 
this book represents a welcome guide. Unlike 
most books on educational policy, this volume 
does not focus on improving existing educational 
systems but on changing them altogether. Its 
focus is not on doing things better, but on doing 
better things; not on doing things right, but on 
doing the right things to prepare students for a 
fast changing interdependent world.
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Based on case studies of 11 societies in the 
world’s most dynamic region, this book signals 
a new direction of study at the intersection 
of citizenship education and the curriculum. 
Following their successful volume, Citizenship 
Education in Asia and the Pacific: Concepts and 
Issues (published as No. 14 in this series), the 
editors, widely regarded as leaders in the field in 
the Asia-Pacific region, have gone beyond broad 
citizenship education frameworks to examine the 
realities, tensions and pressures that influence 
the formation of the citizenship curriculum. 
Chapter authors from different societies have 
addressed two fundamental questions: (1) how 
is citizenship education featured in the current 
curriculum reform agenda in terms of both 
policy contexts and values; and (2) to what 
extent do the reforms in citizenship education 
reflect current debates within the society? From 
comparative analysis of these 11 case studies 
the editors have found a complex picture of 
curriculum reform that indicates deep tensions 
between global and local agendas. On one hand, 
there is substantial evidence of an increasingly 
common policy rhetoric in the debates about 
citizenship education. On the other, it is evident 
that this discourse does not necessarily extend 
to citizenship curriculum, which in most places continues to be constructed according to distinctive 
social, political and cultural contexts. Whether the focus is on Islamic values in Pakistan, an emerging 
discourse about Chinese ‘democracy’, a nostalgic conservatism in Australia, or a continuing nation-
building project in Malaysia – the cases show that distinctive social values and ideologies construct 
national citizenship curricula in Asian contexts even in this increasingly globalized era.
This impressive collection of case studies of a diverse group of societies informs and enriches 
understanding of the complex relationship between citizenship education and the curriculum both 
regionally and globally. 
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